2020 EPP Annual Report

CAEP ID: | 11895 |

Institution: | Auburn University Montgomery

AACTE SID: | 228

Unit: | College of Education

Section 1. EPP Profile

After reviewing and/or updating the Educator Preparation Provider's (EPP's) profile in AIMS, check the box to indicate that the

information available is accurate.
1.1 In AIMS, the following information is current and accurate...

Agree Disagree
1.1.1 Contact person G‘ O
1.1.2 EPP characteristics ® O
1.1.3 Program listings ® O

1.2 [For EPP seeking Continuing CAEP Accreditationa€”applies to CAEP eligible EPPs] Please
provide a link to your webpage that demonstrates accurate representation of your Initial
Licensure and/or Advanced Level programs as reviewed and accredited by CAEP (NCATE or

TEAC).

Section 2. Program Completers
2.1 How many candidates completed programs that prepared them to work in preschool through grade 12 settings during

Academic Year 2018-2019 ?

Enter a numeric value for each textbox.

2.1.1 Number of completers in programs leading to initial teacher certification or 72
licensure!

2.1.2 Number of completers in advanced programs or programs leading to a degree,
endorsement, or some other credential that prepares the holder to serve in P-12 55

schools (Do not include those completers counted above.)?

Total humber of program completers 127

1 For a description of the scope for Initial-Licensure Programs, see Policy 3.01 in the Accreditation Policy

Manual
2 For a description of the scope for Advanced-Level Programs, see Policy 3.02 in the Accreditation Policy

Manual

Section 3. Substantive Changes
Have any of the following substantive changes occurred at your educator preparation provider or

institution/organization during the 2018-2019 academic year?

3.1 Changes in the established mission or objectives of the institution/organization or the EPP

3.2 Any change in the legal status, form of control, or ownership of the EPP.

3.3 The addition of programs of study at a degree or credential level different from those that were offered when most
recently accredited

3.4 The addition of courses or programs that represent a significant departure, in terms of either content or delivery,
from those that were offered when most recently accredited

3.5 A contract with other providers for direct instructional services, including any teach-out agreements



Fall 2019 COE Advisory Board Meeting

Tuesday, October 29, 2019

Attendees:

COE Faculty & Staff — Dr. Sheila Austin (Leadership), Dr. Alan Miller (Leadership), Dr. Kellie Shumack
(Instructional Technology), Dr. Timothy Lewis (Instructional Technology), Molly Pollard (Certification
Officer), Andria Walker (Physical Ed), Dr. George Schaeffer (Physical Ed), Dr. Shelly Bowden (Early
Childhood), Dr. Kelli Smith (Elementary), Dr. Jana Sparks (Leadership), Dr. Nick Bourke (Elementary),
Laura Wildman (ELC Director), Dr. Tami Shelley (Elementary), Dr. Jan Hogan (Elementary), Dr. Gilbert
Duefias (Early Childhood), Dr. Luke Smith (Secondary), Dr. Erin Klash (Elementary), Dr. Brooke Burks
(Secondary), Dr. Sara Bicard (Special Ed), Dr. Kate Simmons (Special Ed), Dr. Rhonda Morton (Special Ed),
Dr. Lynn Stallings (Honors Program Director, Secondary)

AUM Faculty — Dr. Chelsea Ward (Biology Dept.), Dr. John Havard (English Dept.), Dr. Kim Brackett
(College of Liberal Arts & Social Sciences)

AUM Students — Loren Schwab (Elementary), Autumn Mayer (Elementary)

P-12 Faculty & Staff — Tara Carr (Director, McKee PreK Center), Danielle Mason, Cheryl Thompson (Math
Teacher, Notasulga High School), Nickey Johnson (Special Ed & PreK Coordinator, Pike Road Schools),
Melissa Sylvester, Kaye Pain, Sylondia Hooks Johnson (Pre-K Teacher), Stacy Varner (Park Crossing High
School), Antonio Williams (Principal, Sidney Lanier High School), Janice Stockman (Principal, Prattville Jr.
High), Shakela Johnson-Ford (Special Ed Coordinator, Alabama Youth Services), Heidi Wright

Other Community Partners — Dr. Kemba Chambers (ACHE & Trenholm Community College,
Montgomery, AL)

Minutes

Dr. Sheila Austin, Dean of the College of Education, called the meeting to order and welcomed
attendees to the 2019 Advisory Board meeting. Participants were asked to sit at tables arranged by
program area, specifically to sit at the table that most closely represents their current position of
employment. Dr. Austin thanked everyone for their time and expressed appreciation for coming to this
meeting which was designed to get their ideas and perspective on the College of Education programs.

Dr. Kellie Shumack, Associate Dean, explained the agenda and schedule for the meeting.

Assessment of Student Interns

Dr. Shumack explained that each table would examine edTPA data and also data from Cluster 2.6 of the
AUM Common Internship Rubric and then would discuss that data as it relates to program
improvement. Each place at the table had a folder with data for program discussion. Dr. Shumack asked
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the Facilitator and Recorder at each table to begin with the first series of questions related to the
assessment of student interns.

Seven questions were asked and discussed within each program. The resulting comments are provided
in Appendix A.

CAEP Standard 2 “Clinical Partnerships and Practices”

Dr. Brooke Burks introduced this portion of the meeting by explaining the evaluation of cooperating
teacher and university supervisor. Each participant was asked to utilize provided laptops to complete
the Lawshe validation process of the “Evaluation of the Clinical Educator.” She also explained that in the
next exercise programs would be sharing their field experience maps and asking for input on the current
sequencing of field experiences and about making these experiences more robust. Resulting comments
are provided in Appendix B.

CAEP Standard 3 “Candidate Quality, Recruitment and Selectivity”

Dr. Shumack introduced Standard 3 to the Advisory Board and asked for assistance with possible
recruitment strategies, school system needs with regards to teacher shortages and hard to staff areas.
She also asked for general information about candidate quality. The resulting comments are provided in
Appendix C.

Participants were thanked and encouraged to partake of the food and beverages provided. The meeting
was adjourned by Dr. Austin.

*Data discussed is provided in Appendix D.
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Appendix A: Assessment of Student
Interns

Question/Topic

Special Ed

Physical Ed

Secondary Ed

Elementary Ed

Early Childk

What differences do you
note between the different
student groups’ scores for

There is such a small “n” in the
Fall 2018.
In Spring 2019, the scores are

Secondary has
highest scores.
Physical education

Fall students did better than
spring. Statistical significance
is difficult to determine with

average scores dropped; .2
difference in the rubrics between
blacks and whites in rubric 2; overall

Data is very
Differences
foundation:

rubrics 2 and 3 of edTPA? more similar and you have is next but the small n’s. Hard to make black students did better in fall 2018 Maybe due
general improvement in Rubric 2. numbers are general statements. Noted but worse in 2019 Why are ou
We need them to push closer to different. Early differences between white scores

the score of 5. In Fall 2018, it was | childhood ed has and black students but still Question: a
the first time the edTPA was the biggest hard to determine with small 2s, we are h

consequential numbers. sample. Not much difference How do we
between rubrics 2 and 3. create obje

We have ha

diverse pop

diverse pop
NOT the sar
An opportu

respectful a
Why do you think there are Wondering about Programs could be prepping black professors possibly may Looking at €
score differences between rigor. Why scores students differently. Spring identify with black students allowing | Percentage
these different groups? low in childhood has more activities and them to make better cultural Caucasian (:
ed. Reduced disruptions. Could be a factor connections; Trends in th
numbers in PE in lower performance. Looking at
might be why Behavior is better first looking at tl

scores are higher. semester. Fall graduates may (African Am
be more motivated to finish getting high
so they can find a job in Are they dr
January. enrolling? |
there are ve

Data might

candidates;
Spring, 201
physical edt

What do you think any More diverse placements. Not preparing for Principal — we get teachers Getting students into diverse Class on div
institution should do to They are not as motivated it’s like | the real world who are grounded and know settings for all of their experiences; maybe have
prepare their candidates for | there’s no push or drive to do situation and not theory and have some one student mentioned she had courses; spt
the diversity in your school? | more. | try to give them multiple the actual. More practice; would like to see been in 8 different settings during schools/par
opportunities to see everything focus on what is them have people who come her field work so far and had not it a priority
there is. out there. More talk to them about what went | graduated yet; class scenarios during | Some schoc

Do we need to just “throw them incorporation of a on “today” in the classroom; class that represent diversity and a Reading art

into the deep in.” When students variety of understand why strategies situation we may find ourselves in; value as act

finish, they’re looking for a job situations. Look work; this is what it looks like more observations by the university camps, etc)

and it’s good for them to see at diversity in on Tuesday, etc.; have supervisor during field experiences, Provide exp
everything so they are better clinical teachers come in and talk practicum, and internship; Be informec
prepared. Build more edTPA experiences. with TCs; from a practical professors being present during field | are disrespe
activities and feedback into standpoint — “What would work and practicum to give more Military bas

classes prior to practicum and you do if...” quality feedback; quality feedback Have more
internship. Personal awareness; students | from CTs for field work instead of childhood/e
Use Teach Live/VAL think they are more aware just praises scenarios at
Specialized treatment centers than they actually are Use the VAL
Ride the bus with the children Interactions in field Practice int
See the different transition stages experiences are best; know How to be s
—Voc Rehab what your biases are before parents and

Various settings — inclusion to self going to the school Explain to o

contained or special day schools Placements with intentional different cu
diversity; all interns have Looking at ¢

been black who have worked Data seems

with all black schools; work more,
encourage them to select Numbers ar
schools that are very diverse; to 4s and 5¢
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diversity course to force
sending TCs to diverse
schools

What differences do you The Special Education students Early childhood is Early Childhood technology 65% got a 2 on 2.6; Early childh
note between the different “rocked it.” Because special below but physical | plays less of a role; crucial for incorporate
student groups scores for education students need to see it, | ed high and what secondary ed manipulativ
instruction cluster 2.6? hear it, do it... it may be type of tech are No one received a 1; says that May not ha
something they do more. we talking about. it has been noted as Prek does n
Must be highly creative. Do the classroom important have an ELN
We use low technology as well as teachers provide Secondary use technology Ordered pre
high tech. opportunities to more naturally as a read/listen
students. component than younger Know how t
Level 3 doesn’t fit well with Candidates
pre-school sing songs,
they don’t c
Don’t know
tech vs thos
Data for ECI
Smart Table
In Macon C
tech —she |
paid $50 fo
Students wit
advantage -
a3, 4,or5
Some classr
even have a
Thereis alc
Why do you think there are Needs are so different between Different types of Addressed above we are teaching like we were taught; | Concernsw
score differences between ECE and HS tech for the students we work with are used to What were
these different groups? various areas. doing presentations on notebooks What gradir
Various schools but we are not doing that as much Were you Ic
may not have the when we plan What were
same access to
the various techs. Define “incc
Yes a problem students all
with interrater just didn’t v
reliability. Lack of Maybe it w
instruction on Internet is c
how to use the students cre
instrument. Should we ¢
lesson?
What do you think any One problem is that technology Chance to use Re-evaluate the rubric for use of technology based learning Offer a tech
institution should do to changes so fast. various techs that different age groups; may not | software; use of smartboard In the class,
prepare their candidates to Hard to teach a group of kids they might not be right tool to assess training; ed tech class needs to be in | they have t
use the technology in your when the technology progresses normally use. technology for all programs person not on line so hands on Research ga
school? so quickly. Need to be flexible and | Model more of Your candidates do well and practice can be done; homework :
willing to learn the newer the technologies are well-prepared and don’t smartboards/touchscreens don’t Find apps t!
technology. especially in PE. rely too heavily on work at AUM in our classrooms to center in EC
Must know how to adapt your technology; there’s a good practice on or for our professors to Station for 1
regular technology (Word) to Sets balance use; demonstrate Google classroom Have a pictt
and the other SPED technology. or other tech that can be used to phones on

Know how to compare the
different technologies.

build lessons for young students

Observatior
school

edTPA—-ay
each colleg
can prepare
Internship 4
same time i
Ask the que
this before
Ex. Lesson
finish edTP/
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What technologies do you
use in the classroom?

Teach Live/ VAL

Edgenty — allows students
individualized learning path;
scaffolds for them, but very
difficult for them

Compass Learning

Sonday system

STAR

No uniform system across
Montgomery County

Live Scribe pen

Voice to text- must speak clearly
or correct by teaching editing
skills

Different apps

Decimal counter for how loud you
speak

Dojo

Music in PE.
Smart boards.
Ipad, Ipod,
laptops, desk tops,
recorder, Elmo,
Digital poster
maker,

Depends on what your school
has available; don’t be afraid
of tech; be able to find things;
powerpoint and prezi, google;
don’t know how to use
spreadsheets and manipulate
numbers; how to use Word
and a desktop because of
tablet use

Cell phones —teach TCs how
to use appropriately with
students; have to integrate
because this is what students
use

Standardized tests now on
Chromebooks. Tech is
evolving so quickly; remove
the fear; teach how to use
their resources, not how to
use a particular program

Ipads; interactive white board;
document camera; used for
enrichment; carts of computers or
ipads;

5| Page






Appendix B: CAEP Standard 2

Question/Topic Special Ed Physical Ed Secondary Ed Elementary Ed Early Childh
What do you see as the Drawback — they don’t see the Benefits: Lanier is only school in Clarity concerning Praxis tests Benefits:
benefits/drawbacks of beginning of the year and the end | Application Montgomery; lots of window of time for taking so we can

sequencing our field of the year Drawback: discussion about what the plan on taking the Reading classes We are reall
experiences in this manner? | Benefits — they are exposed to Students take map means prior to the reading praxis; move

What suggestions do you more diverse settings and classes at various At PJHS, candidates teach reading up to first method class; put | What do yot

have for making the field
experience more robust?

students

Drawback — think it’s good to get
a BIG dose of field experience
early on to see if that’s what they
really want to do before plunging
into practicum/internship
Benefit — at least with a K-12
program... they get to see the
entire spectrum

Robust — must do something
other than just observe

Learn by doing

Keep them busy

Help them with being assertive
Give them a list or calendar of
assignments

times.

2. Maybe middle
school needed
specifically.
Maybe less
partner work
here. Throwing
more tech in.
Make objectives
less broad and
maybe more
objectives.

lessons and get feedback
from both AUM and the
school; TC then takes
feedback and implements
same day

Can TCs have experiences
outside of the “class” and
have a mentor? Not really a
way to do that from a liability
standpoint.

DYS is open in the summer
Classroom management in
the private school is an issue;
home environment is
different, consequences
different

Are their job placements
indicative of their field
experience placements? If
majority get jobs in MPS,
then experiences need to
reflect that. AUM grads
struggle with classroom
management

math, science, ss after that; reading
applies to everything

More practice work on edTPA
woven into the methods classes not
just waiting until practicum or
internship to focus on edTPA; more
professors understanding edTPA so
they can embed instructional
activities for practice; health and PE
was negligible for preparation for
elementary ed—field work was just
helping with a field day for a school
then playing with them on the
playground; felt quantity was good;
2010 is beneficial; 75 hour
practicum is beneficial;

about our sit

It’s close. Tt
diversity in t
not overwhe

We are placi
like numbers
Why is it tha

Ultimately, a
students or (
a job? Shoul
Should we al
that would a
given area?

Are we placi
performance

Suggestions
experiences:
internship?

You are spre
larger in EIm

Some princi
we are also |

Should we st
out there?

NO! Get goc
job immedia
mentorship!
Worth consi
they can hel

Suggestions
1. Ir

o
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Appendix C: CAEP Standard 3

Question/Topic Special Ed Physical Ed Secondary Ed Elementary Ed Early Childho
What are the areas of Special education — across the Math and science Special education, math; hearing about openings that are Areas of shor
teacher shortage in your board shortage and hard | higher math and science — left when teachers don’t return; high school, 5
school system? What are Behavior management to staff. Special content savvy, usually can teachers just

the hard to staff areas?

Paraprofessionals — go through
Kelly services (for nurses as well)
First Class Pre-K

Students who cannot pass Praxis
—would a pipeline be a good
thing for our parapros to be able
to pass their Praxis

ed too

find a job paying more

The more TCs hear from ppl
teaching and they like what
they do, the better it will be;
we cannibalize ourselves;
hear from teachers who LIKE
their jobs

If not exposed to particular
situations (classroom
management shouldn’t be in
private school), then they
won’t be prepared.

It's across the

Problems:
edTPA

Data trying to
standards

Ex. Reading.

Remediation |
come b/c par
get shot, etc.
kid is ugly anc

Lack of trainir
Got to start o
angry. Putall
it’s the premi
the middle, te

So many disol
deal with that

Parents are n
uneducated.
educate thermr

If you can’t us
what do you «

Conscious dis
everyone?

State only loo
don’t look at
addressed on

Recruiting teachers is
becoming increasingly more
difficult. Do you have any
ideas for recruiting
teachers?

Offer money

Telling them about the
employability

Advise Alt A students to get a job
while working on their program

School system are
corrupt and
politically driven
(has removed the
love and joy). Low
pay, no raises. Is
PE going to be
here??? Music
going to be
here??? Young
teachers hearing
bad things from
older teachers. At
a loss for words

Have mixers between
teachers who like what they
do and those interested in
teaching; invite prospective
students; Havard has people
come in and talk about their
jobs; create opportunities for
positive messaging

Hard to retain teachers;
make sure they’re better
prepared and supported; sit
down with colleagues to have
a dialogue

pay is an issue; get them to
consider intrinsic satisfaction;
school safety is an issue for some;
one transferred from CAC in Alex
City and no one visited her school
to recruit her she just heard about
AUM being a great education
school

Starts with m
Beign a good
Let them ask
Give students
Give them tw
Give week aft
Let them sit ir
Get the hand:
Give them saf
then allow th
Make it authe
Involve childr
Build confider
So.. hwen car
about their pr
Make sure fac

Considering the quality of
the AUM student, what is
the one thing you wish we
knew? Are there strengths
or weaknesses that have
not been addressed today?

Competent, but passionate is a
bonus

Want to change the Federal
Government... quit teaching
chemistry with a significant
disability take a chemistry class

NA

Janice Stockman LOVES
AUM!

Look at diversity of schools in
which we do field
experiences; have more in
MPS; PCA is not where we
need to place TCs; AUM is

Praxis preparation and more
knowledge of how to attack and
handle Praxis tests; question value
of Praxis tests except for reading
praxis; more work on classroom
management putting then into
scenarios; behavior management

What should

Strength and
relationship w
on performan
strong about
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Need leisure and ADL skills during
and after

doing a lot of things right;
classroom management has
been an issue with AUM
grads

How to deal with parents;
internships protect them
from parents

scenarios; plenty of lesson
planning experience so no needs
there; measurement and
evaluation classes are very
valuable; add field work where
they truly assess and collect data
and reteach; take some practicum
hours and make them continual so
they can teach some consecutive
hours so they can introduce, teach,
assess, and reteach;

Observation t
notes to see i
field.

This can help
what they wa

Gil, have you
do something
Have one in tl
behavior outv
perspective o
student, enco
off-task, help
speech with ¢
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Any change that means the EPP no longer satisfies accreditation standards or requirements:
3.6 Change in regional accreditation status

3.7 Change in state program approval

Section 4. Display of Annual Reporting Measures.
Annual Reporting Measures (CAEP Component 5.4 | A.5.4)
Impact Measures (CAEP Standard 4) Outcome Measures

1. Impact on P-12 learning and development
(Component 4.1)

5. Graduation Rates (initial & advanced levels)

6. Ability of completers to meet licensing

2. Indicators of teaching effectiveness (certification) and any additional state

(Component 4.2) requirements; Title II (initial & advanced
levels)

3. Satisfaction of employers and employment | 7. Ability of completers to be hired in

milestones education positions for which they have

(Component 4.3 | A.4.1) prepared (initial & advanced levels)

8. Student loan default rates and other
consumer information (initial & advanced
levels)

4.1 Provide a link or links that demonstrate data relevant to each of the Annual Reporting Measures are public-friendly
and prominently displayed on the educator preparation provider's website.

4, Satisfaction of completers
(Component 4.4 | A.4.2)

—1
Link: http://www.education.aum.edu/about/candidate_performance_data

Description of data

. A Impact measures for initial and advanced programs
accessible via link: P prog

Tag the Annual Reporting Measure(s) represented in the link above to the appropriate preparation level(s) (initial
and/or advanced, as offered by the EPP) and corresponding measure number.

Level \ Annual Reporting Measure 1. | 2. |3. | 4. |5.|6.| 7. | 8.
Initial-Licensure Programs
Advanced-Level Programs - O0O0o|bo|o|d

4.2 Summarize data and trends from the data linked above, reflecting on the prompts below.

What has the provider learned from reviewing its Annual Reporting Measures over the past
three years?
Discuss any emerging, long-term, expected, or unexpected trends? Discuss any
programmatic/provider-wide changes being planned as a result of these data?
Are benchmarks available for comparison?
Are measures widely shared? How? With whom?

1. Impact on P-12 learning and development (Component 4.1) The EPP began collecting impact data using a case study
methodology that was reported for the first time in the 2020 CAEP Self-study. After submitting this information the EPP learned
that the CAEP board has extended the phase in schedule indefinitely. The EPP will continue to gather data in the coming years.
2. Indicators of teaching effectiveness (Component 4.2). The Alabama State Department of Education (ALSDE) has recently
provided Alabama EPPs access to employer evaluation data that would demonstrate teacher effectiveness associated with
individual completers. Trend data is not available but based upon this one year report the conclusions were that overall, AUM
candidates in this sample had an average score of 2.83 on a 5 point scale. Twelve of the candidates had scores in the range
between 2.0 and 2.86, eight had scores in the range between 3.0 and 3.64. One completer had an average score of 4.82.

3. Satisfaction of employers and employment milestones (Component 4.3 | A.4.1) Two years of data from the Employer
Satisfaction survey of first year teachers are currently available. The third cycle is scheduled to be conducted in Spring 2020 and
reflect results of employer perceptions of first-year teachers during their first year of employment. Two areas of strength noted for
AUM were "Create learning experiences that make discipline accessible and meaningful for

learners to assure mastery of content" - 77% were rated as Effective Teacher and 9% as Teacher Leader.

"Engage in continuous professional learning to more effectively meet the needs of each learner" - 73% were rated Effective
Teacher and 9% as Teacher Leader.



In order to measure employer satisfaction for advanced program completers, the college of education surveyed 24 Alabama
superintendents to gather evaluations of completers’ professional knowledge, skills, and dispositions. The response were:

1. Demonstrate the content appropriately to the subjects they teach (100% agree)

2. Create learning experiences that make the content meaningful to students (83% agree and 17% strongly agree)

3. Deliver instruction adapted to diverse learners (100% agree)

4. Provide learning opportunities that support intellectual, social, and personal development (100% agree)

5. Apply instructional strategies that promote critical thinking, problem solving, and performance skills (100% agree)

4. Satisfaction of completers (Component 4.4 | A.4.2). A statewide collaborative developed a completer satisfaction survey and two
years of data are available. The two items in the completer satisfaction survey identified as"Strongly agree" and/or "Agree" by first
year teachers were:

Understand and use a variety of instructional strategies and make learning accessible to all learners. (47% Agree / 53% Strongly
Agree /100% Total)

Collaborate with others to build a positive learning climate marked by respect, rigor, and responsibility. (51% Agree / 49% Strongly
Agree / 100% Total)

Advance Program Completers:

During the Fall 2019 semester, all advanced program completers from 2018-2019 were invited to complete a survey indicating
satisfaction with their program. The survey reached 203 completers who were asked to complete Likert-type questions to report if
they strongly agree (1), agree (2), disagree (3), or strongly disagree (4) with the effectiveness of their specific program. The
summary of the results are provided below.

My latest graduate educational experience from AUM better prepared me for the demands of my current job. (Mean= 1.64; 55%
strongly disagree and 27 % agree)

My latest graduate program from AUM extended my knowledge of how to use technology in appropriate ways within my
profession. (Mean= 1.64; 55% strongly disagree and 27 % agree)

My latest graduate educational experience at AUM enhanced my expertise and commitment to working with diverse individuals
including those with exceptionalities. (Mean=1.55; 64% strongly agree and 18% agree)

My latest graduate program of study at AUM heightened my understanding of how to collect and use assessment data to inform
my practice. (Mean= 1.73; 55% strongly agree, 18% agree, and 27% disagree)

As a result of my latest graduate program at AUM, | feel more confident in independently engaging in research in my discipline.
(Mean=1.55; strongly agree 55% and 36% agree)

My latest graduate educational experience from AUM enhanced my awareness to practice my profession in responsible and
ethical ways. ( Mean =1.55; 64% strongly agree and 18% agree)

5. Graduation Rates (initial & advanced levels):

Advance Program Completers (and certifiable students) by program

Initial 75 /72 = 96%

Advanced 54 / 54 = 100%

6. Ability of completers to meet licensing (certification) and any additional state requirements; Title Il (initial & advanced levels)

7. Ability of completers to be hired in education positions for which they have prepared (initial & advanced levels):

CAEP Annual Reporting Measures

During the Fall 2019 semester, all completers from 2016-17, 2017-2018, and 2018-19 academic cycles were invited to complete a
survey indicating their employment status. Completers reported the following:

Initial Bachelor Program: Total% of candidates employed in field: Out of 19 responses, 95% were working in the field of their
preparation at AUM.

Initial Alt-A Program: 94% were employed in the field out of 18 responses.

The FY2016 cohort default rate was released on September 23, 2019. The FY2016 national cohort default rate is 10.1%, and
AUM’s FY2016 cohort default rate is 10.4%.

Section 5. Areas for Improvement, Weaknesses, and/or Stipulations

Summarize EPP activities and the outcomes of those activities as they relate to correcting the areas cited in the last
Accreditation Action/Decision Report.

L [o:¥)5: Areas for Improvement related to Standard 2 cited as a result of the last CAEP review:

1 The unit does not ensure consistent involvement of stakeholders in the evaluation of (ITP (ADV
assessments. ) )

AUM has developed a protocol that delineated the agenda for stakeholder meetings so that they are involved in the evaluation of
assessments and in the creation of new assessments. For example, the October 2019 meeting minutes of the advisory board
demonstrate their involvement in reviewing data results and the creation of a new instrument used for the evaluation of Clinical
Educators. As mentioned above in 5.2, "The Standard 2 committee presented a draft of the Evaluation of the Clinical Educator
form to teacher candidates and university supervisors on 9/26/2019. These stakeholder groups provided feedback on the form, and
changes were included. The revised form was then sent to cooperating teachers for their additional feedback and
recommendations. Once all feedback was received and changes made, the instrument was presented to 31 individuals
representing K-12 and higher ed for validation purposes.



Section 6. Continuous Improvement
CAEP Standard 5

The provider maintains a quality assurance system comprised of valid data from multiple measures, including evidence of
candidates' and completers' positive impact on P-12 student learning and development. The provider supports continuous
improvement that is sustained and evidence-based, and that evaluates the effectiveness of its completers. The provider
uses the results of inquiry and data collection to establish priorities, enhance program elements and capacity, and test
innovations to improve completers' impact on P-12 student learning and development.

CAEP Standard 5, Component 5.3
The provider regularly and systematically assesses performance against its goals and relevant standards, tracks results
over time, tests innovations and the effects of selection criteria on subsequent progress and completion, and uses results
to improve program elements and processes.

6.1 Summarize any data-driven EPP-wide or programmatic modifications, innovations, or changes planned,
worked on, or completed in the last academic year. This is an opportunity to share targeted continuous
improvement efforts your EPP is proud of. Focus on one to three major efforts the EPP made and the
relationship among data examined, changes, and studying the results of those changes.

¢ Describe how the EPP regularly and systematically assessed its performance against its goals or the CAEP standards.
¢ What innovations or changes did the EPP implement as a result of that review?
¢ How are progress and results tracked? How will the EPP know the degree to which changes are improvements?

The following questions were created from the March 2016 handbook for initial-level programs sufficiency criteria for
standard 5, component 5.3 and may be helpful in cataloguing continuous improvement.

e What quality assurance system data did the provider review?

e What patterns across preparation programs (both strengths and weaknesses) did the provider identify?

e How did the provider use data/evidence for continuous improvement?

e How did the provider test innovations?

¢ What specific examples show that changes and program modifications can be linked back to evidence/data?

* How did the provider document explicit investigation of selection criteria used for Standard 3 in relation to
candidate progress and completion?

e How did the provider document that data-driven changes are ongoing and based on systematic assessment of
performance, and/or that innovations result in overall positive trends of improvement for EPPs, their candidates,
and P-12 students?

The following thoughts are derived from the September 2017 handbook for advanced-level programs
How was stakeholders' feedback and input sought and incorporated into the evaluation, research, and decision-making
activities?

AUM has a quality assurance system that utilizes web-based platforms (Livetext, qualtrics, ) that is monitored by the Standard 5
chairperson and the assessment committee. The chair developed a template for programs to provide assessment data to the
advisory board meetings for analysis and discussion. The purpose of this process is to improve our efforts to obtain stakeholders'
input. This template was introduced and utilized at the Spring 2020 data and advisory meetings to improve our QAS. Two examples
of changes in program that came about from the Fall 2019 Advisory board that focused on elementary education:

#1: Clarity concerning Praxis tests window of time for taking so we can plan on taking the Reading classes prior to the reading
praxis; move reading up to first method class; put math, science, ss after that; reading applies to everything

#2: More practice work on edTPA woven into the methods classes not just waiting until practicum or internship to focus on edTPA;
more professors understanding edTPA so they can embed instructional activities for practice.

Tag the standard(s) or component(s) to which the data or changes apply.

1.1 Understanding of INTASC Standards
5.5 Relevant stakeholders are involved in program evaluation

Upload data results or documentation of data-driven changes.

@ Fall_2019_COE_Advisory_Board_Meeting_Minutes(1)_(1).pdf

6.2 Would the provider be willing to share highlights, new initiatives, assessments, research, scholarship, or s



activities during a CAEP Conference or in other CAEP Communications?
© vYes ONo
6.3 Optional Comments

The AUM College of Education is actively involved in improving programs through collaboration with their state partners (Alabama
Dept of Education) and three different specialized accreditors. The Early Childhood program has a center that is accredited by
NAEYC, the School Counseling program is accredited by CACREP, and the remainder of the programs are transitioning from
NCATE to CAEP culminating at an October 2020 site visit. The EPP worked diligently to create EPP assessments that would meet
these different accreditors and would love to share their journey with others.

Section 7: Transition

In the transition from legacy standards and principles to the CAEP standards, CAEP wishes to support a succt
transition to CAEP Accreditation. The EPP Annual Report offers an opportunity for rigorous and thoughtful
regarding progress in demonstrating evidence toward CAEP Accreditation. To this end, CAEP asks for the fo
information so that CAEP can identify areas of priority in providing guidance to EPPs.

7.1 Assess and identify gaps (if any) in the EPPa€™s evidence relating to the CAEP standards and the progre
on addressing those gaps. This is an opportunity to share the EPPA€™Ss assessment of its evidence. It may hel
the Readiness for Accreditation Self-Assessment Checklist, the CAEP Accreditation Handbook (for initial ley
programs), or the CAEP Handbook: Guidance on Self-Study Reports for Accreditation at the Advanced Level

If there are no identified gaps, click the box next to "No identified gaps" and proceed to question 7.2.
No identified gaps

If there are identified gaps, please summarize the gaps and any steps planned or taken toward the gap(s) to be
prepared by your CAEP site visit in the text box below and tag the standard or component to which the text aj

Tag the standard(s) or component(s) to which the text applies.

Not applicable

7.2 1 certify to the best of my knowledge that the EPP continues to meet legacy NCATE Standards or TEAC (
Principles, as applicable.

@ Yes 2 No

7.3 If no, please describe any changes that mean that the EPP does not continue to meet legacy NCATE Stand
TEAC Quality Principles, as applicable.

Section 8: Preparer's Authorization

Preparer's authorization. By checking the box below, | indicate that | am authorized by the EPP to complete the 2020
EPP Annual Report.

I am authorized to complete this report.



Report Preparer's Information

Name: [Timothy Lewis
Position: |LiveText Coordinator
Phone: 3342443184

E-mail: tlewis19@aum.edu

I understand that all the information that is provided to CAEP from EPPs seeking initial accreditation, continuing accreditation
or having completed the accreditation process is considered the property of CAEP and may be used for training, research and
data review. CAEP reserves the right to compile and issue data derived from accreditation documents.

CAEP Accreditation Policy
Policy 6.01 Annual Report

An EPP must submit an Annual Report to maintain accreditation or accreditation-eligibility. The report is opened for data
entry each year in January. EPPs are given 90 days from the date of system availability to complete the report.

CAEP is required to collect and apply the data from the Annual Report to:

Monitor whether the EPP continues to meet the CAEP Standards between site visits.

Review and analyze stipulations and any AFIs submitted with evidence that they were addressed.

Monitor reports of substantive changes.

Collect headcount completer data, including for distance learning programs.

Monitor how the EPP publicly reports candidate performance data and other consumer information on its website.

nhne

CAEP accreditation staff conduct annual analysis of AFIs and/or stipulations and the decisions of the Accreditation Council to
assess consistency.

Failure to submit an Annual Report will result in referral to the Accreditation Council for review. Adverse action may result.
Policy 8.05 Misleading or Incorrect Statements

The EPP is responsible for the adequacy and accuracy of all information submitted by the EPP for accreditation purposes,
including program reviews, self-study reports, formative feedback reports and addendums and site visit report responses,
and information made available to prospective candidates and the public. In particular, information displayed by the EPP
pertaining to its accreditation and Title II decision, term, consumer information, or candidate performance (e.g., standardized
test results, job placement rates, and licensing examination rates) must be accurate and current.

When CAEP becomes aware that an accredited EPP has misrepresented any action taken by CAEP with respect to the EPP
and/or its accreditation, or uses accreditation reports or materials in a false or misleading manner, the EPP will be contacted
and directed to issue a corrective communication. Failure to correct misleading or inaccurate statements can lead to adverse
action.

Acknowledge



